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THE CULTURE OF PEACE: AGENDA FOR 
A NEW GLOBAL CIVILIZATION
at the Soka University, Tokyo, Japan 18 March 2016
AmbassadorAnwarulK.Chowdhury
I am honored to be with you on the occasion of the 42nd commencement ceremony of the Soka 
University and the 30th commencement of the Soka Women’s College, which have been holding 
their commencements jointly for the last two decades. 
The Soka University is truly “a fortress of peace for humankind” and “the highest seat of 
learning for humanistic education.” 
At the outset, allow me to pay tribute to the  Founder of the University President Daisaku 
Ikeda for his visionary leadership in advancing the value-creating and humanistic education as a 
significant contribution to the global community. My wife and I felt deeply honored to receive a 
warm-hearted welcoming message on our arrival in Tokyo from President and Kaneko Ikeda. 
As graduating students, you should be proud that your alma mater was selected two years 
ago as one of the 37 universities in Japan to take part in the Top Global University Project initiated 
by the Ministry of Education with the objective of enhancing the international compatibility and 
competitiveness of higher education in this country. Your university now bears an important social 
responsibility to serve as a model institution to lead the internationalization of Japanese universities 
and, in turn, its society as a whole. In realizing this commendable initiative, I will always be on your 
side as a friend and well-wisher. 
I am delighted to present my felicitations in advance as in five years’ time you will celebrate 
the 50th anniversary of your University in 2021 as it redoubles efforts to advance the education for 
global citizenship.
It is so nostalgic for Mrs. Chowdhury and me to recall our first visit to this University exactly 
thirteen years ago on 19 March 2003 when I had honor of receiving the doctorate honoris causa 
Ambassador Anwarul K. Chowdhury（Former Under-Secretary-General and High Representative of the United Nations）
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and presenting the keynote address at the University’s commencement. The current visit marks 
the tenth year since my last visit in 2006 when President Ikeda personally handed over to me the 
Proposal for UN Reforms authored by him for transmission to United Nations Secretary-General 
Kofi Annan.
Today is a day of significant achievement, a day of celebration for nearly 2600 graduating 
students.  You have put your energies to good use and honed your talents.  You are seeing the 
rewards of your hard work.  You have been particularly privileged as your learning prepared you 
well to be concerned and compassionate citizens with a global perspective in today’s interdependent 
and interconnected world.
 
My very warm congratulations to each one of you.
I would also like to congratulate the women and men who gave their best to help you attain 
your best - the dedicated educators and administrators of the Soka University.  Here I pay a special 
tribute to the wise stewardship of University President Yoshihisa Baba. And I join all of you in 
thanking the people whose love and sacrifice made this day possible – your supportive parents and 
guardians. Let us give them all whole-hearted recognition. 
As the graduating students, you are honored and privileged to be empowered by the spirit of 
the Founder of your University. President Ikeda’s own life is a brilliant manifestation of his whole-
hearted dedication and commitment to the good of humanity. His universal call to us all “to sow the 
seeds of peace throughout the world” and his own contribution to the promotion of the culture of 
peace have earned our deep admiration and gratitude. 
Recognizing the challenging realities of the present day world, President Ikeda has focused on 
the need for promoting the culture of peace - peace through dialogue - peace through non-violence. 
His profound reiteration that “the use of the hard power of military force never produces real 
stability” should invariably be a guiding principle for the world powers and their leaders.
I recall President Ikeda’s unshakable faith in the United Nations, expressed to me in our 
dialogues and communications over the years, underscoring that to protect the United Nations is to 
protect our nations, ourselves, our children, and our future. I know of no one who has highlighted 
the role and responsibility of our world body so consistently, relentlessly and substantively for such 
a long period of time.  More significantly, he has evolved a consistent philosophy of support and 
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encouragement for multilateralism with the UN system at its core. We feel truly proud of that. 
President Ikeda’s continued and unrelenting support to the United Nations and its principles 
and objectives as reflected in his Peace Proposals since 1983 has received appreciative recognition 
from all parts of the world. I had the honor of chairing the launch at the UN headquarters of his 
milestone publication “A Forum for Peace” in 2014. The distinctiveness of this compendium of his 
thirty annual proposals stands out when we find that these not only relate to humanity as a whole 
but are relevant for the good of every one of us as individuals. 
 
President Ikeda has highlighted empowerment of people as a major element in building the 
culture of peace and very eloquently emphasized the emergence of women in leading the way for 
that. In his 2010 Peace Proposal, on the occasion of the 10th anniversary of the historic UN Security 
Council Resolution 1325 on “Women and Peace and Security” which I had honor to initiate in March 
2000, he had stressed the importance of women’s equal participation in all efforts for peace and 
security. 
I call upon all of you – women and men – to work together with sincerity and determination to 
make the equality and empowerment of women, who constitute fifty percent of our world, a reality. 
2016 presents another commemorative occasion. This year is the 20th anniversary of President 
Ikeda’s landmark speech on Education for Global Citizenship at Columbia University’s Teachers 
College on 13 June 1996 in New York. The value and significance of that speech have been 
embraced by the international community. UN Secretary-General Ban Ki-moon has highlighted it as 
one of the objectives of his Global Education First Initiative in 2012. 
I am confident that President Ikeda is enormously happy that last September the United 
Nations agreed to adopt the 2030 Agenda for Sustainable Development with 17 global goals.  Goal 
4 focusing on education aims to “Ensure inclusive and quality education for all and promote 
lifelong learning.” More encouraging is the fact that target 7 of this particular Goal mentions that 
all learners should acquire knowledge to promote, among others, the “culture of peace and non-
violence” and “global citizenship” - both of which he has repeatedly highlighted. President Ikeda 
has asserted that the UN is the soul and lifeblood of global citizenship. I am absolutely delighted 




I commend the initiative by the students and faculty of the Soka University of America to 
commemorate the 20th anniversary of President Ikeda’s Columbia University speech by convening 
a world summit of educators this year on exactly the same date. Further, I am privileged to continue 
teaching my course on “The Culture of Peace” at SUA every January for last few years.
I recall President Ikeda’s remarkable words expressing that “real happiness is not the absence 
of any problems, difficulties, or suffering, rather whenever you find yourself beset by some new 
harsh trial, adopt a positive attitude and face it bravely as an opportunity to strengthen yourself”. 
Those words by him have instilled such courage and forbearance in so many of us. 
It has been an honour for me to know President Ikeda up close and appreciate his unflinching 
commitment to peace. My meetings with him over the years have again and again strengthened 
my belief that our world needs the wisdom, dedication, compassion and guidance of a personality 
like him to spread the message of the culture of peace and human development for the benefit of 
humankind. 
My own life has been shaped over the last half century by various realities, particularly my 
challenges, struggles and dif ficulties. Throughout, my family has been my greatest strength. 
Defying all obstacles as a young Pakistani diplomat, I was inspired to join the liberation war 
of Bangladesh and engaged as a freedom-fighter to mobilize global support for our sovereign 
existence as a nation. I am deeply humbled by the opportunity to represent and lead my country at 
the United Nations and thereafter become the first Under-Secretary-General from Bangladesh at 
the UN headquarters. 
My life’s experience has taught me to value peace and equality as the essential components of 
our existence. They unleash the positive forces of good that are so needed for human progress. My 
initiatives at the United Nations General Assembly in 1999 on the Culture of Peace, in the Security 
Council in 2000 on equality of women’s participation and in leading the UN system’s prioritization 
of the needs of the world’s most vulnerable countries as their champion for six years - all show that 
when head and heart join together to do something big and worthwhile for humanity no obstacle is 
insurmountable. If I, as a representative of a vulnerable and impoverished country, can accomplish 
that, each and every one of you can do even better.
My work has taken me to the farthest corners of the world. From Sierra Leone to Sri Lanka, 
from Mongolia to Mauritius, from Paraguay to the Philippines, from Kosovo to Kazakhstan, from 
― 4 ―
THE CULTURE OF PEACE: AGENDA FOR A NEW GLOBAL CIVILIZATION
Bhutan to the Bahamas to Burkina Faso, I have seen time and again the centrality of the culture of 
peace  and women’s equality in our lives. This realization has now become more pertinent in the 
midst of the ever-increasing militarism and militarization that is destroying both the humanity and 
our planet.  
Peace is inextricably linked with equality between women and men. We should never forget 
that when women are marginalized, there is no chance for our world to get sustainable peace in the 
real sense.  Women bring a new breadth, quality and balance of vision to a common effort of moving 
away from the cult of war towards the culture of peace. Women’s equality makes our planet safe and 
secure. 
Peace is integral to human existence — in everything we do, in everything we say and in every 
thought we have, there is a place for peace. Do not isolate peace as something separate. We should 
know how to relate to one another without being unpleasant, without being violent, without being 
disrespectful, without neglect, without prejudice. Once we are able to do that, we are able to take the 
next step forward in building the culture of peace. We need to focus on empowering the individual 
so that each one of us becomes individually an agent of peace and nonviolence. Begin with yourself!
Let us remember that the work for peace is a continuous process. Each one of us can make a 
difference in that process. Peace cannot be imposed from outside; it must be realized from within.
Seeds of peace exist in all of us. They must be nurtured, cared for, and promoted by us all to 
flourish and flower.
Before I conclude I would ask you to look into yourselves. In a world where material pursuits 
seem the be-all and end-all of human endeavor, find a real space for spirituality in your life. In 
your eagerness to get something quickly, never ever sell your soul.  I am confident that you will 
make every effort to rid yourselves and your fellow men and women of the evils of intolerance and 
prejudice, ignorance and selfishness that compel us to repeat the cycle of violence.
Your positive goals for yourself should not be pursued at the expense of other people. 
Recognize and value the positive in others. Recognize your mistakes and take responsibility for 
those. Do not find a scapegoat for your own failures.
Confidence is essential, but it should not be misplaced.  Do not be dogmatic to stagnate. Be 
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flexible to move ahead. 
Remember that each person has her or his own individual cause and mission. Whatever that 
is, give it your unparalleled devotion and do the best you can in service of humanity. I am always 
inspired by the human spirit and its resilience and capacity to overcome any adversity. What 
impresses me most is the individual’s determination to better one’s own condition. 
You are all aware that the hardest problems on the planet will not have singular solutions, 
nor will they be resolved with singular attempts.   The hardest problems facing the world must 
be worked on - and worked on diligently, collaboratively, with perseverance and patience.   Each 
setback must be a springboard for the next attempt that you will embark on with renewed vigor.  It’s 
your mission, your passion fueled by the knowledge you’ve gained here that will keep moving you 
forward. 
Let me end by saying to you all:
Omedeto-gozaimasu!








































































第 42 回創価大学・第 30 回創価女子短期大学卒業式「祝辞」
を立ち上げました。その柱の一つに地球市民の育成が掲げられています。また、昨年９月には





















































































Commemorative Lecture of the 46th Soka University Festival and 
32nd Soka Women’s College Swan Festival “Soka Glory Meeting”
VedP.Nanda
Konnichiwa!  Thank you very much, Mr. Minoru Harada, Senior Advisor of the Board of 
Trustees and Mr. Yasunori Tashiro, Chairperson of the Board of Trustees. My wife, Katharine, and 
I are deeply honored to be with you.  Our heartfelt gratitude to President Yoshihisa Baba of Soka 
University and President Keiko Ishikawa of Soka Women’s College for such a warm welcome.  It 
was a special joy to watch the Soka University Festival!
We have just returned from Hiroshima, where we visited the Hiroshima Peace Memorial Park 
and Museum, and spoke with hibakusha.   This was such a moving and uplifting experience.  I had 
the privilege of addressing the Hiroshima Study Lecture Series.  Everyone we met had a message 
of peace and I will take that message everywhere I go.
Twice previously I have had the pleasure of speaking at your prestigious university, including 
at the Institute of Oriental Philosophy.  During my first visit almost 22 years ago, in December 
1994, I was here at the kind invitation of SGI President Ikeda and was thrilled to attend the brilliant 
performance by the Soka University Orchestra and Choir of Beethoven’s Symphony no. 9, the “Ode 
to Joy.”  I can still hear that sweet music and vividly recall that experience of overwhelming beauty!  
But what added immensely to that pleasure was what preceded it, for, as I have mentioned, 
the visit to Tokyo was to meet with President Ikeda.  My dear friend, Dr. Maria Guajardo, now the 
Deputy Vice-President of Soka University, who was then serving on the Board of Trustees of the 
University of Denver, accompanied me to introduce me to President Ikeda.  Although she had told 
me about SGI and President Ikeda, I could not fully anticipate what I would encounter when I first 
met him.
In our first extended conversation I found him to be most welcoming -- warm, gracious, curious, 
Ved P. Nanda（Former Vice President of the University of Denver）
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open, and most eloquent.  I could clearly sense that this was a visionary world leader.  As I reflected 
later, I realized what a wide range of topics we had touched upon.  I could clearly identify his firm 
dedication to peace, his passionate belief in the role of education, and his fearless resolve to pursue 
the end of nuclear armament – indeed all armament.  
Subsequently, Dr. Guajardo and I were pleased that President Ikeda accepted an honorary 
Doctorate that the University of Denver Trustees decided to confer on him.  It is one of many such 
honorary degrees that Dr. Ikeda has received.  He was, as usual, eloquent and inspiring, and for me 
it was a thrill to hear his clarion call to students and scholars everywhere.  Katharine and I and our 
daughter, Anjali, were most honored that President and Mrs. Ikeda visited our home for tea and he 
even played a cherished piece for us on our piano.
I was overjoyed when President Ikeda invited me to participate in a dialogue with him.  I had 
been inspired by his earlier dialogues – with some of the world’s most influential decision-makers 
in the political arena, illustrious and most accomplished scholars from academia, and important 
opinion-makers; thus began a wonderful journey culminating in the publication of Our World To 
Make.
In our dialogue we discussed numerous topics concerning the challenges and opportunities 
humanity currently faces.  However, we mostly focused on the role of Buddhism and Hinduism, 
which is my own faith tradition, and that of global civil society, in addressing these numerous 
challenges.
I knew that President Ikeda was extremely knowledgeable, but I was often surprised and 
delighted by his profound understanding of Hinduism – not simply the basic and fundamental tenets 
of Hinduism, but even the deeper layers of the doctrine.  I was deeply impressed by the extent of his 
familiarity with Hindu religious and spiritual leaders, both historical and modern.  He often talked 
about Mahatma Gandhi, whose birthday was last week on October2, the International Day of Non-
violence, and who is seen as an apostle of nonviolence. I have deep admiration for Dr. Ikeda and 
have learned a lot from him.  Through our conversations we have formed what I consider to be a 
good and strong friendship.
I will briefly touch here upon the three aspects I mentioned earlier: education, disarmament, 
and peace.  As an educator who has spent his entire life in the teaching profession, I found it 
refreshing to learn about the Soka education system, a student-centered value-creating educational 
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approach.  I saw this philosophy in action when I visited the Soka School and when I heard 
President Ikeda speak to the students.  I think I had never seen such interaction between a teacher 
and his students, as he related to them – hundreds of them – as if he was speaking to each one 
of them individually.  As a teacher, I can appreciate when there is such a meeting of minds.  Each 
student seemingly responded to President Ikeda as if he or she was saying, “I not only heard every 
word you have uttered, but I intend to follow it to the letter.”
I have heard the same message in speaking with several of my SGI friends.  They have 
consistently and enthusiastically expressed that President Ikeda, through his exemplary life and the 
spirit of Oneness, has most effectively touched countless lives and that he is intensely concerned 
with the happiness and growth of others, which he considers the essential spirit of education.  He 
guides the recipients of his teaching with love, empathy, and compassion, empowering them to 
dedicate their lives to world peace while they enjoy true, profound happiness.
Several times during our dialogue President Ikeda referred to the founding president of Soka 
Gakkai, Tsunesaburo Makiguchi, whose idea of humanistic education was to empower people to 
lead happy and creative lives.  President Ikeda told me that the current Soka education system, in 
a nutshell, is aimed at applying Makiguchi’s ideas – that students must be empowered to work for 
their happiness as well as for society and for peace for all humanity.  To accomplish these objectives, 
as you know, he has founded educational institutions such as the Soka school system in Japan and 
Brazil, Soka Universities in Japan and the U.S., and Soka kindergartens in several countries.
My visit to Hiroshima two days ago again reminded me of President Ikeda’s deep concern with 
the threat of nuclear weapons and nuclear proliferation.  It is well known that he has repeatedly 
urged the world leaders to conclude a treaty prohibiting nuclear weapons.  In his most recent Peace 
Proposal he calls on the states that have not yet ratified the Comprehensive Nuclear Test Ban 
Treaty to do so promptly, and also to ratify the Arms Trade Treaty, which seeks to regulate the trade 
in conventional weapons.  He initiated the exhibition, “Nuclear Arms: Threat to Our World,” and 
also initiated campaigns that gathered over 10 million signatures for nuclear abolition and submitted 
proposals to the United Nations to bring an end to nuclear weapons.
In his call to the Open-ended Working Group established by the U.N. General Assembly to 
address effective measures to attain and maintain a world without nuclear weapons, President 
Ikeda proposed that the Group deliberate on the removal of nuclear retaliatory forces from high-
alert status and on a halt to the modernization of nuclear weapons.  The Group did address these 
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proposals in its three meetings this year and adopted the recommendations suggested by President 
Ikeda.  
Among some recent encouraging developments, a resolution has been introduced by six non-
nuclear states in the current General Assembly session, urging the commencement of negotiations 
next year for a treaty to ban nuclear weapons, and the U.N. Security Council has adopted a 
resolution against nuclear testing.    
Everyone working for world peace must admire President Ikeda’s impassioned call for the 
creation of a Culture of Peace.  Since 1983 he has annually issued a Peace Proposal addressing 
a variety of global problems and proposing solutions for them.  The role and effectiveness of the 
United Nations in addressing critical challenges facing humanity has been a common theme over all 
these 33 years.  As a visionary, he has founded several institutions to bring the peoples of the world 
together.  These include the Ikeda Center for Peace, Learning, and Dialogue, in Boston, USA, and 
the Toda Institute for Global Peace and Policy Research, Honolulu, also in Tokyo.  Securing world 
peace, based on the Buddhist world view, is President Ikeda’s enduring aspiration and legacy.  It is 
fitting that he received the U.N. Peace Medal in 1983 and has been nominated for the Nobel Peace 
Prize.
As I conclude sharing my thoughts with you this afternoon, I must say the obvious: the future, 
indeed, belongs to young people who, with your idealism, energy, and dedication, wish to rid the 
world of hatred, injustice, and inequality and work for a peaceful world where people do not simply 
tolerate differences but respect and appreciate diversity.  I know that you at Soka University will 
fulfill the noble objectives set by President Ikeda, your loving and beloved Sensei.  Let us invent that 
glorious future we all seek!  
Arigato Gozaimasu!
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国民日本』の発行が困難になることもまた必然の成り行きであった。1942 年 5 月に創価教育学
会の機関紙『価値創造』が思想統制により廃刊され、同時に『小国民日本』の刊行も終了する。
1943 年 7 月に戸田は、牧口とともに、「治安維持法違反」と「不敬罪」の容疑で検挙され、翌年































ことができた理由を知りたい読者は、『決断』第 3 章（および講演記録「戦時下の《1943 年夏》































さて、高崎は、1980 年代から 90 年代にかけて『潮』『第三文明』等の雑誌で発表した戸田研



















9 月 11 日にニューヨークで起きた「同時多発テロ」をきっかけに、アメリカが「テロとの戦い」
を掲げてアフガニスタン空爆（同年 10 月）とタリバン支配地域制圧（同年 11 月）を行なった直
後であったことは明記しておきたい。21 世紀が新たな世界大戦の予兆とともに始まったことに、
当時暗澹たる思いを抱いたのは筆者一人ではあるまい。そして事実、アメリカはタリバン攻撃に
とどまらず、イラク戦争（2003 年 3 月）に向けて着々と歩みを進めることになった。また、こ
の一連の動きは、その後の日本の政治情勢にも影響を及ぼさずにはおかなかった。
この歴史的コンテクストを踏まえるとき、高崎が『決断』のあとがきに付した「二〇〇一年


























































『100 冊が語る「慰安所」・男のホンネ―教科書に書かれなかった戦争 part17』1994 年、梨の木舎
『雑誌メディアの戦争責任』1995 年、第三文明社
『戦場の女流作家たち』1995 年、論創社
『里村欣三著作集』（全 12 巻、別巻付）1997 年、大空社
『上海叢書』（全 12 巻）2002 年、大空社
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【第 14 回】太平洋戦争とは、国民を戦争に駆り立てる〝文化戦〟
でもあった
第三文明 1996 年 9 月号 44-49 頁
【第 15 回】少女向け雑誌『少女の友』にみる戦争翼賛との葛藤 第三文明 1996 年 10 月号 62-67 頁
【第 16 回】戦前から今日まで戦争肯定・反人権の編集方針は
変わらない㈱文藝春秋
第三文明 1996 年 11 月号 68-73 頁
【第 17 回】日中戦争勃発の当初から、国内世論を戦争拡大へ
とリードした文藝春秋社　
第三文明 1996 年 12 月号 52-57 頁
【第 18 回】軍部の意向を代弁し、戦争遂行へと国民を洗脳し
た文藝春秋社の罪（1）　
第三文明 1997 年 1 月号 66-71 頁
【第 19 回】軍部の意向を代弁し、戦争遂行へと国民を洗脳し
た文藝春秋社の罪（2）　
第三文明 1997 年 2 月号 70-73 頁
【第 20 回】軍部の意向を代弁し、戦争遂行へと国民を洗脳し
た文藝春秋社の罪（3）　
第三文明 1997 年 3 月号 64-67 頁
【第 21 回】軍部の意向を代弁し、戦争遂行へと国民を洗脳し
た文藝春秋社の罪（4）　
第三文明 1997 年 4 月号 34-37 頁
【第 22 回】軍部の意向を代弁し、戦争遂行へと国民を洗脳し
た文藝春秋社の罪（5）　
第三文明 1997 年 5 月号 38-41 頁
【第 23 回】軍部の意向を代弁し、戦争遂行へと国民を洗脳し
た文藝春秋社の罪（6）　
第三文明 1997 年 6 月号 50-53 頁
【第 24 回】軍部の意向を代弁し、戦争遂行へと国民を洗脳し
た文藝春秋社の罪（7）　
第三文明 1997 年 7 月号 50-53 頁
【第 25 回】軍部の意向を代弁し、戦争遂行へと国民を洗脳し
た文藝春秋社の罪（8）　
第三文明 1997 年 8 月号 40-43 頁
【第 26 回】軍部の意向を代弁し、戦争遂行へと国民を洗脳し
た文藝春秋社の罪（9）　































































































































































































































































































































































































































































Value-Creating Education and the Dewey-Soka Heritage
in the Context of the Trump Phenomenon
JasonGoulah,PhD
I direct the Institute for Daisaku Ikeda Studies at DePaul University, the largest Catholic 
university in the United States. The Institute’s purpose is to research Soka, or “value-creating,” 
education propounded by Ikeda, Jōsei Toda, and Tsunesaburō Makiguchi, and to provide workshops 
and symposia to students, educators, counselors, academics, and educational leaders in the Chicago 
area. We also offer multiple courses on Ikeda’s and Makiguchi’s educational approaches; and 
next year, we’ll launch an online and in-person master’s degree in Value-Creating Education for 
Global Citizenship. All of our work in the Institute engages students in what Makiguchi called the 
“courage of application.”
Professor Ito kindly invited me to speak today about John Dewey and Soka education. I must 
admit that I’m more than slightly embarrassed to come to Japan, specifically to Soka University, to 
speak on Soka education to students and faculty who live it daily. It’d be more appropriate for me 
to hear from all of you. Thus, at the outset, I apologize for any errors or unintentionally patronizing 
aspects of my remarks. Further, there is now extensive literature on the Dewey-Soka heritage 
in Japanese and English from many renowned scholars, including Prof. Ito, and of course from 
Daisaku Ikeda, most substantively in his published dialogue with Dewey scholars Jim Garrison and 
Larry Hickman (cf. Garrison, Hickman, & Ikeda, 2014). I won’t recapitulate their work here but 
do encourage you to read it. Instead, I’d like to consider the Dewey-Soka heritage and the courage 
of applying value-creating education in the context of the Trump phenomenon. In short, I contend 
that value creation and value-creating education are the means to enact personal improvement, 
democratic engagement, deep dialogue across difference, and the type of human becoming the 
current moment demands. 
The Context: The Trump Effect
Donald Trump’s election has caused shock and fear among many in the U.S., with many 
Jason Goulah, PhD（DePaul University Institute for Daisaku Ikeda Studies）
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wondering how the country could have elected such a candidate. Some are even equating the 
November 9th election results with the trauma and fear felt after the September 11th terrorist attacks 
on the World Trade Center in 2001. Twitter is ablaze with tweets about “11/9” as the new 9/11. 
Personally, the day after the election, many of my colleagues and students looked like zombies, 
numb with disbelief. A number of teacher friends said they called in sick to work because they 
couldn’t even get out of bed the next day, they were so physically ill at the thought of a Trump 
presidency and the harm it would cause nationally and globally. After all, as is well documented 
even on book stands here in Japan, Trump won by regularly maligning entire groups, spewing 
vulgarities, and offering few substantive proposals other than to “make America great again” by 
walling off Mexico, “repealing and replacing Obamacare,” and banning and registering Muslims. 
Days after the election, the Southern Poverty Law Center published a report titled “The 
Trump Effect: The Impact of the Presidential Campaign on Our Nation’s Schools,” which indicates 
a dramatic increase in instances of racist and xenophobic harassment and intimidation across the 
country. In less than a week between Nov 8 and Nov 14, four hundred and thirty seven incidents 
targeting women, people of color, immigrants, Muslims, and the LGBT community were reported. 
Hate crimes and racist and anti-Semitic graffiti have risen, as have teachers’ concerns about 
increased hatred, fear, and bullying in schools, the report says. One woman in Colorado told the 
Southern Poverty Law Center that her 12-year-old daughter was threatened by a boy who said, 
“Now that Trump is President, I’m going to shoot you and all the blacks I can find.” Even before 
this report, news outlets published stories of increased cases of children vomiting in school and 
requiring counseling because of fears related to Trump’s election. They, like many of my colleagues, 
students, and friends, feel utterly helpless, hopeless, and powerless. They believe democracy has let 
them down, and it’s clear that real dialogue across difference isn’t happening. 
Considering the Dewey-Soka Heritage 
So what does any of this have to do with the Dewey-Soka heritage? With regard to Dewey, 
in April this year, New York University professor Catharine Stimpson (2016) reviewed Dewey’s 
Democracy and Education, contextualizing the book a century after its publication in Trump’s 
campaign. She begins her review this way:
The rallies during Donald Trump’s 2016 presidential campaign feature exuberant call-
and-response exchanges. Denouncing immigrants from south of the border, Trump shouts, 
“We’re going to build a wall.” He pauses to let the crowd’s emotions storm up. Then he 
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asks, “And, by the way, who’s going to pay for that wall?” The crowd roars back, “Mexico.” 
Happily to the rally-goers, these words simplify our pluralistic world into two warring 
blocs: the good Trumpeteers and the bad Others.
With liberal notions of communication and tolerance subjected to this violence, I have 
turned to the ideas of a Vermonter, although one who passed away in 1952, John Dewey, 
for their defense. Dewey’s Democracy and Education is a firm rebuke to today’s hate-filled 
campaign, even 100 years after its publication.
Likewise, three days after the election a law professor tweeted the following [though slightly 
edited] excerpts from the pragmatist Deweyan philosopher Richard Rorty’s 1998 book Achieving 
Our Country: Leftist Thought in 20th Century America (This book was published in Japanese in 
2000 as アメリカ未完のプロジェクト—20 世紀アメリカにおける左翼思想 ; 晃洋書房 ):
[M]embers of labor unions, and unorganized unskilled workers, will sooner or later 
realize that their government is not even trying to prevent wages from sinking or to 
prevent jobs from being exported. Around the same time, they will realize that suburban 
white-collar workers — themselves desperately afraid of being downsized — are not going 
to let themselves be taxed to provide social benefits for anyone else.
At that point, something will crack. The nonsuburban electorate will decide that the 
system has failed and start looking around for a strongman to vote for — someone willing 
to assure them that, once he is elected, the smug bureaucrats, tricky lawyers, overpaid 
bond salesmen, and postmodernist professors will no longer be calling the shots. …
One thing that is very likely to happen is that the gains made in the past 40 years by 
black and brown Americans, and by homosexuals, will be wiped out. Jocular contempt 
for women will come back into fashion. The words “nigger” and “kike” will once again be 
heard in the workplace. All the resentment which badly educated Americans feel about 
having their manners dictated to them by college graduates will find an outlet. (pp. 89-90)
According to the New York Times, this professor’s tweet was retweeted thousands of times, 
“generating a run on [Rorty’s] book — its ranking soared on Amazon and by day’s end it was no 
longer available.” It’s being reprinted for the first time since 2010. 
The argument underlying Rorty’s ostensible prescience warrants examination. His basic 
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premise is that the Left can be categorized into two groups: The pragmatic reformist Left, rooted 
in the rhetoric of Walt Whitman and John Dewey, and the cultural Left, rooted in post-structuralist 
philosophy. The former ushered in the action-oriented reforms of the first six decades of the 
20th century. Rorty calls this Left the “agents.” The latter, shaped by the events of Vietnam and 
manifest in the 1968 student movements around the world, including here in Japan, he calls 
“spectators.” This Left became mainly detached cosmopolitan academic-types who theorize 
injustice to the racially, sexually, and ethnically marginalized. The former offers an inspiring 
vision of hope, economic possibility, national pride, and a universal identity; the latter works in the 
“politics of difference,” “of identity,” and “of recognition,” and is concerned more with stigma and 
psychosexual motivations than with money.  Both groups seek happiness and meaningfulness but 
disagree on the ends and means to achieve these.
Rorty concedes that while the reformist Left accomplished much, particularly in terms of 
economic advancement, White males benefitted the most from its initiatives. Its belief that racial 
injustice was a by-product of immiseration didn’t pan out, however, paving the way for the cultural 
Left to form and, Rorty agrees, make equally important gains for minorities and the marginalized. 
However, Rorty argued that, as the above-mentioned tweeted excerpts indicate, the shift from the 
reformist Left to the cultural Left would result in working-class and impoverished Whites, feeling 
ignored by the cultural Left, voting for a strongman—like Donald Trump—who will lift them out of 
economic poverty. 
In all of this, Rorty concludes that we should not take the perspective of the detached 
cosmopolitan spectator: “We should face up to unpleasant truths about ourselves, but we should 
not take those truths to be the last word about our chances for happiness, or about our national 
character. Our national character is still in the making” (Rorty, p. 106). In other words, Rorty urges 
Americans to recapture the spirit of Whitman and Dewey, and to engage in embodied dialogic 
democracy, the continual engagement through which we become fully human and create our 
happiness. 
Walt Whitman and Daisaku Ikeda
Rorty’s focus on Whitman and Dewey here is especially germane to our discussion, particular-
ly in light of my contention that value-creation is the means to enact personal improvement, demo-
cratic engagement, deep dialogue across difference, and the type of human becoming the current 
moment demands. 
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Rorty affirms that “for both Whitman and Dewey, the terms ‘America’ and ‘democracy’ are 
shorthand for a new conception of what it is to be human—a conception which has no room for 
obedience to a nonhuman authority, and in which nothing save freely achieved consensus among 
human beings has any authority at all” (p. 18). Rorty offers the following from Dewey in support: 
“Democracy is neither a form of government nor a social expediency, but a metaphysic of the rela-
tion of man and his experience in nature”1. Or, as Ikeda simply puts this relation at the opening of 
his dialogue with Garrison and Hickman: “It is dialogue that is the essence of democracy” ( 灯台 , 
Dec 2009, p. 53). 
For Ikeda, as Prof. Ito and I state in our co-authored article (Goulah & Ito, 2012), dialogue 
takes many forms within the context of education (and I don’t mean “schooling”). At the Soka 
schools, this includes dialogue with nature, great books, and great works of art to dialogue among 
students, between students and faculty, and between students and many of Ikeda’s dialogic inter-
locutors who visit the schools. Walking among statues of Leonardo da Vinci, Walt Whitman, Alisher 
Navoiy, Marie Curie, Rabindranath Tagore, and other great thinkers that adorn the Soka University 
campus, one also imagines Ikeda entreating students to engage the cultural and linguistic Other in 
life-changing dialogue. Like Mikhail Bakhtin (1986), Ikeda considers dialogue a process by which 
we become “fully human”: “We are not born human in any but a biological sense,” Ikeda states; “we 
can only learn to know ourselves and others and thus be trained in the ways of being human. We do 
this by immersion in the ocean of language and dialogue fed by the springs of cultural tradition.” 
(Ikeda, 2010a, p. 228). 
But this is no easy task when done “correctly.” We must be vulnerable, patient, deeply reflec-
tive, and persistent. Again, to quote Ikeda (2010b): “It is only in the burning furnace of intense, 
soul-baring exchanges—the ceaseless and mutually supporting processes of inner and outer dia-
logue between one’s “self” and a profoundly internalized “other”—that our beings are tempered 
and refined” (p. 43).
Yet, this type of deep dialogue that Ikeda envisions across difference clearly isn’t happening in 
the U.S.  Factions seem to remain in their bubbles, “dialoguing” among themselves while fear and 
ignorance of the Other remain in what Ikeda, referencing Gabriel Marcel, calls the spirit of abstrac-
tion. It is here where consideration of Whitman and Ikeda is essential for our understanding of the 
Dewey-Soka heritage, that is at least if we agree with Rorty that Whitman informs Dewey. In other 
words, for Ikeda, the Dewey-Soka heritage may fully take shape in his relationship with Whitman. 
Those familiar with the Ikeda corpus know well his affinity for and with Whitman. For example, in 
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the poem “Like the Sun Rising,” written for Whitman on the centenary of his passing, Ikeda writes:
On that day our dialogue began—
the sheer and solitary 
nobility of your spirit 
fanned within me flames of courage; 
your vision of a light-filled future 
brought up surging energy and hope.
The utter overflowing freedom 
of your soul 
struck me like a bolt 
of empathetic lightning— 
sundering the dark,
making bright the path of my progress, 
inviting me toward the great way of humanity.
And,
Like a bird bathed in the sun’s light 
as it flies through the sky, 
like a sailor on a night sea 
addressing the stars,
I have spoken with you 
of humanity’s tomorrow, 
sung songs of praise to life, 
pondered the laws 
that govern the infinite universe.
Whitman scholar Kenneth Price (2015) addresses the Whitman-Ikeda relationship, arguing, 
“The ability to love even one’s enemies—always an unusual trait— was manifested in Whitman’s 
life just as it is seen in Ikeda’s generous response to American thinkers and culture” (p. 71). He 
adds, “[Ikeda] and Whitman are after the same goal—democracy that permits common humanity 
to flourish” (p. 88). The persistent pursuit of such love even of one’s enemies must become the 
hallmark of our actions toward deep democratic dialogue of becoming. 
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Value-Creation: Happiness as Dialogic and Democratic Becoming
Ikeda maintains that such a pursuit allows us “to advance along the road of value-creation” (Tu 
& Ikeda, 2007, p. 142). The Soka tradition of course teaches us that value-creation is the means to 
achieving absolute happiness. Makiguchi ([1930] 1981-1988) states:
Other than “happiness” there is no word that fully and accurately expresses the unhindered 
pursuit of the cultural life that is the objective of education. From my own experience of the 
past several decades and from pondering this question over that time, I have come to believe 
this word gives the most realistic, straightforward and apt expression to the goal of life desired 
and sought by all people. (Vol 5, p. 124). 
In his beautifully titled A Significant Life: Human Meaning in a Silent Universe, Todd May 
(2016) explores the difference between meaningfulness and happiness as the fundamental aim 
and purpose of life. He casts these two as separate and unrelated, arguing that someone can have 
meaningfulness without happiness, and vice versa. He concludes, “There is something democratic 
about focusing on happiness, especially when compared with meaning”(p. 28). He views meaning 
as objective and externally defined, suggesting, “It is as though I must reach beyond myself, beyond 
my life, my desires and hopes and even what I love, in order to fulfill the requirement of meaning” (p. 
29). Happiness is different:  
[Happiness] is not about attaining a standard outside of me. Instead it concerns the character 
of my own life. It is personal. Happiness is about whether the trajectory of my day is unfolding 
in a way that is satisfying to me rather than whether it measures up to a standard outside of me. 
And this makes it more democratic. Each of us can decide whether we are happy or not. (May, 
2016, pp. 28-29)
May seems unaware of the Soka tradition, unaware that within the philosophy of value creation 
happiness and meaning are contingent and always related. As Ikeda (1996) states, “Put simply, 
value creation is the capacity to find meaning, to enhance one’s own existence and contribute to 
the well-being of others, under any circumstance” (p. 25). And this relationship is important when 
we consider the tension between subjectivities of the reformist Left and the cultural Left, of the 
impoverished or working-class White and the marginalized minority, or of any Other demanding our 
dialogic engagement. 
For as we know, our happiness through value creation—if it is to be democratic in the Whitman, 
Deweyan, Soka sense—is contingent upon the social good we create as much as on the personal 
gain we develop. And in this, Hatano (2009) argues, following Bakhtin, value-creation is inherently 
and necessarily dialogic, a process of negotiating the tension between one’s own internally 
persuasive discourse of gain, good, and beauty and that of the Other. In short, value-creation is the 
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dialogic process of co-living toward personally and socially beneficial ends. It is democratic. 
Soka education, then, as we well know, is the process of fostering in students the character 
and ability to create such democratic value volitionally and dialogically in the space of the Other’s 
character. This is why Ikeda calls value-creating, or Soka, education “human education,” because it 
is a process of becoming fully human, “an endeavor that emphasizes the development of the kind of 
‘character’ such that children can, of their own accord, open the way for a happy life” (see Ikeda in 
Gu & Ikeda, 2012, pp. 311-312). 
Conclusion
Shortly after 9/11, Martha Nussbaum’s book For Love of Country? was re-issued. In it, she 
holds that we should distrust conventional patriotism as parochial and instead see ourselves first of 
all as “citizens of the world.” The book contains responses from sixteen prominent thinkers, some 
of whom, including Kwame Anthony Appiah and Amartya Sen, have elsewhere engaged the Soka 
tradition. In one response, McGill University professor Charles Taylor insists the following:
A citizen democracy can only work if most of its members are convinced that their political 
society is a common venture of considerable moment and believe it to be of such vital 
importance that they participate in the ways they must to keep it functioning as a democracy. 
Such participation requires not only a commitment to the common project, but also a special 
sense of bonding among the people working together. This is perhaps the point at which most 
contemporary democracies threaten to fall apart. A citizen democracy is highly vulnerable to 
the alienation that arises from deep inequalities and the sense of neglect and indifference that 
easily arises among abandoned minorities. (Taylor, 2002, p. 120) 
In the wake of the “11/9” Trump effect years later, Rorty’s supposition that “[t]he spirit 
of detached spectatorship, and the inability to think of American citizenship as an opportunity 
for action, may already have entered…students’ soul[s]” (Rorty, 1998, p. 11) would seem to put 
Taylor’s assertion—and Whitman, Dewey, and Ikeda’s dream—in question. If such students are to 
develop hope and the courage of action, we must engage them, however unwilling they may seem, 
with the courage of application and the empowering human education of value-creation; for Ikeda 
encourages us to imagine possibility in the given, to find meaning in uncomfortable circumstances. 
He encourages us to create value and, thereby, to know others and ourselves and become fully 
human. 
Notes
1.  John Dewey, “Maeterlinck’s Philosophy of Life,” in The Middle Works of John Dewey, vol. 6, p. 
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135, Carbondale: Southern Illinois University Press.
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its Concept and Practice at Soka Univeristy
RyoheiTanaka
Respected Vice Chancellor Professor Dr. Jumba, Dean of School of Education, Professor Dr. 
Akala, Chair of Department of Letters, Dr. Odari, Dr. Indangasi, distinguished faculty, dear students, 
ladies and gentlemen!
At the very first, I’d like to express my heartfelt gratitude for your kind invitation. I am very 
much honored to be able to stand here as a Keynote speaker and to speak about the Value-Creating 
Education of Soka university. 
The theme of this international conference is “Value-Creating Education for Sustainable 
Development”. Knowing that one of the main concepts of our University, the Value-Creating 
Education is now receiving increasing attention here in Kenya in spite of the great distance from 
Japan, I am not only delighted and grateful, but I’m feeling a great responsibility as well.
The title of my address today is: “Value-Creating Education, its Concept and Practice at Soka 
Univeristy”. After a short introduction, I’ll first talk about the historical background of the concept 
of Value-Creating Education. How it was formed, inherited and actually implemented at schools and 
universities. Then I will demonstrate some examples of students on how Value-Creating Education 
gives positive effects on them and what kind of outcomes are brought. Finally I’d like to talk about 
the effectiveness of Value-Creating Education in the modern world as a global society, especially 
how it can contribute to foster capable persons who will take vigorous leadership roles both in 
Japanese and global societies. 
1. History of Value-Creating Education
First of all, I would like to give you a brief introduction of Soka University. Soka University was 
opened in the city of Hachioji, Tokyo in 1971. Needless to say, the founder is Dr. Daisaku Ikeda. At 
the time the university opened, we had 3 faculties consisting of Economics, Law and Letters and 
today, as you can see, we have developed into a university with 10 departments in 8 faculties. About 
8,000 students are studying at Soka University.
Ryohei Tanaka（Professor of Faculty of Letters）
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The word “Soka” means “value creation.” That is also the goal of education at our university. 
In other words, you could say that Soka University is a place where Value-Creating Education is 
practiced.
Next, I would like to tell you how “Soka Education” was developed, and how it has been put 
into practice by the founder.
The original advocate of “Soka Education” was Mr. Tsunesaburo Makiguchi. Mr. Makiguchi 
was an educator born in 1871. He taught at elementary schools and eventually became principal 
of elementary schools. Through his experiences as a teacher, Mr. Makiguchi contemplated what 
real education should be like. He avidly studied pedagogy, sociology and philosophy from all over 
the world. During the process, he developed the concept of “Soka Education.” He dreamed of 
setting up educational institutions where his “Value-Creating Pedagogy” would be applied. During 
the turbulence of the World War II, however, he continually advocated and was jailed as a result 
and died in prison. It was Mr. Josei Toda who took over the mission of Mr. Makiguchi. Like Mr. 
Makiguchi, Mr. Toda was also jailed, but was released when the war ended. Mr. Toda exerted every 
possible effort to make the dream come true that Mr. Makiguchi could not realize. However, Mr. 
Toda’s health had deteriorated in prison and this prevented the dream from becoming a reality. Mr. 
Toda entrusted his dream and that of Mr. Makiguchi to Dr. Daisaku Ikeda. Dr. Ikeda dedicatedly 
took over the task of implementing Soka Education and went on to embody the dreams and ideals of 
his two predecessors when Soka University opened in 1971.
Now then, what exactly is “Soka Education” in the first place? Let us listen to Mr. Makiguchi’s 
own words.
In the preface of Soka Kyoikugaku Taikei Kogai (Summary of The System of Value-Creating 
Pedagogy), Mr. Makiguchi states as follows:
“What does this completely new term Soka Education mean? It is nothing other than 
teaching how to create a life that meets practical needs, or the creation of value.” (MAKIGUCHI, 
Tsunesaburo, Soka Kyoikugaku Taikei Kogai [Summary of The System of Value-Creating 
Pedagogy], Makiguchi Tsunesaburo Zenshu, vol. 8, page 390)
He continues as follows:
“Then, how can the goals of education be clarified? I believe that we have no other choice but 
to first align the purpose of our education with that of our life.” (page 393)
“Let me come straight to the point. If the word ‘happiness’ is presented as the purpose for 
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education, who could deny it? That is the main idea of this essay.” (page 393-4)
“In short, the contents of the happiness that is the goal of education must not fall outside the 
acquisition of value creation.” (page 394)
In other words, the goal of “Soka Education” is that each and every one who receives this 
kind of education becomes happy through the creation of value. On the basis of this principle, Dr. 
Daisaku Ikeda founded Soka University.
When founding Soka University, Dr. Ikeda presented the following founding principles and 
ideals, that is:
Be the highest seat of learning for humanistic education
Be the cradle of a new culture
Be a fortress for the peace of humankind
These three are the founding principles. Specifically, on May 3, 1969, two years before the launch of 
the university, the founder announced the principles in his own voice.
He also explained in detail, one by one, why they are necessary for Soka University.
The first principle is “Be the highest seat of learning for humanistic education”. Dr. Ikeda 
explained this as follows:
“This means that, against the current trends of today’s educational circles that reduce 
individuals to mere components in the mechanism of society and ignore humanity, Soka 
University must consistently be an educational organization that produces fully balanced 
individuals, filled with wisdom and creativity, who drive and lead society.” (Sōritsusha No 
Katarai [Stories told by the Founder], 1985, page 37)
Next, about the principle of “Be the cradle of a new culture”, Dr. Ikeda states:
“This is, in a modern civilization riddled with problems for which we can find no solutions, to 
create and uphold a great, new culture that is based on the great Law of Buddhism and whose 
underlying tone is praise for the endless blossoming of life.” (Sōritsusha No Katarai [Stories 
told by the Founder], 1985, page 37)
And about the principle of “Be a fortress for the peace of humankind”, he states:
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“The reason I uphold the peace of humankind here is that without peace we can never achieve 
any goals, may it be the building of a new civilization or exploration of a future society.” 
(Sōritsusha No Katarai [Stories told by the Founder], 1985, page 37)
These principles also summarize the desirable students to be nurtured at Soka University as 
individuals who crave peace while upholding humanistic “education” and a new “culture.” Dr. Ikeda 
called persons with these qualifications “creative individuals.”
In the third year after the opening of the university, the founder urged new students of Soka 
University as follows. This was precisely the founder’s presentation of “what a university should be 
like” and “what a university should aim to be like.” It goes like this:
“The word ‘Soka’ of our Soka University means value creation. In other words, creating values 
required by society and providing or returning sound values to society is what Soka University 
must essentially pursue.” (ibid, page 65-6)
At the 4th entrance ceremony in the following year, he went on to further explain the important 
key word “creation.”
“What I feel in my bones for the word ‘creation’ never ceases to fill my heart and is nothing 
other than a victory song for an extension of the self and is the crystallization of my own sweat 
and tears when I am persistently tackling a job with no regrets, despite a long struggle, by 
devoting my whole being and life.” (ibid, page 144-5)
And he maintained that by continuing this act of “creation,” a person could learn to bring out 
his/her true potential.
“I believe a creative life is what a human being is meant for.”
“I dare call this ‘blossoming of a creative life’ a ‘human revolution.’ That is your challenge for 
today and for the rest of your lives.” (ibid, page 145-6)
The founder, Dr. Daisaku Ikeda himself set an example of the way of life that he taught us. Dr. 
Ikeda was the very person who embodied a life of “value creation” as a “creative individual.” With 
his own life as an example, he taught us what we should do.
Currently at Soka University, there are more than 500 international students gathered from all 
over the world. What we pursue here is nothing other than to become “creative individuals.”
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The concept of Value-Creating Education is not only implemented at Soka University Japan. 
In 2001, Soka University of America was opened in California. It also embodies the plan that Dr. 
Ikeda had conceived in his heart at the opening of Soka University in 1971. Opening the university 
in the United States was driven by Dr. Ikeda’s conviction that “Soka Education” is an ideal form of 
education that can be applied anywhere in the world, and his philosophy that all the people in the 
world should be happy.
Dr. Ikeda founded not only these two universities, but also an entire Soka school system. At the 
beginning, a junior and a senior high school opened in Tokyo in the year 1968, 3 years earlier than 
Soka University. These were only for boys. Soka high schools for girls started 5 years later. Now all 
these schools are both for boys and girls. Then Soka elementary schools opened in 1978 in Tokyo, 
1982 in Osaka. Soka kindergarten started in 1976 in Sapporo. And just in the beginning of this 
month, a day-care nursery opened in our campus. As Soka University has a correspondence school 
without age limit since before, we could say this nursery is the final piece of the life-long Soka 
education. 
2. How Value-Creating Education effects :  Two examples
Now I’d like to show you two examples, among many students, who applied Value-Creating 
Education into their own life to create value for their own and for the society.
First I would like to talk about a female student whom some of you may know. ( Soka 
University, “Career Center Navi” Vol. 6 ) She graduated from Soka University this spring and is 
now employed at Microsoft Japan. Her Home Town is Ishinomaki of Miyagi Prefecture. As you 
know, it lies middle in the area where a gigantic disaster through an earthquake and the Tsunami 
attacked 5 years ago. Ishinomaki was one of many towns that were almost fully destroyed. Back in 
the peaceful high school days, before the earthquake, one day she saw a TV documentary program 
about Africa and dreamed to visit there after entering a university. On the television, while she 
watched cheerful smiles of the people and the unique culture of Africa, it also showed its reality and 
difficulties. And she felt, “Africa is calling me”.
But as she talked to a career counselor about her dream, after entering  Soka University, this 
counselor said, “It will be much more helpful for people if you save the money of air ticket and 
donate it for Africa than you yourself go there.” Through these words, she found out that only to 
dream is useless, if she really wants to help others. Since the day, she started to study diligently, 
even cutting down on her sleep. Because she wanted to do her best to acquire the knowledge and 
skills in order to be able to contribute to other people. Thank to the endeavor, she was selected as 
the exchange student for the University of Nairobi. 
She spent her days in Nairobi as actively as possible, for study, for dormitory life, for internship 
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and volunteer work and so on. As a result, when she returned home after 10 months, her will to 
contribute to African people became stronger. In general, students in Japan find a job in their senior 
year in college. After returning to Japan, she started to think earnestly, which industry or which 
company to work is the best way to make her dream come true. Her answer was the IT industry. 
The reason of this decision was that the IT industry can change the life of people more speedy and 
more dramatically than the infra-structure or construction for instance.
Looking back her life until now, the most precious value which she wanted to pursue 
throughout her life was to contribute to better life of other people. But she became aware that it 
is not sufficient only to take action without thought in order to realize the value in the society. She 
found out, to create value, professional knowledge and skills through study was indispensable and 
tried her hardest. Combining the desire to work for happiness of others with qualified knowledge 
and skills that enable to find solution of problems, one can create value in the society. The Value-
Creating Education aims to foster such individuals. This student can be counted as one of many 
creative individuals who embodied the virtue of the Value-Creating Education. 
One more example, a male student this time. ( Soka University, “Soka University News” Nr. 83 ) 
He studied also at the University of Nairobi from August 2013 to July 2014. He explains the reason 
of his decision to spend a year in Kenya as follows, “I wanted to put myself in a place which is at 
most distant from Japan, because I wanted to live in a totally different land and to have experiences 
that I couldn’t imagine.”  This wish was fulfilled soon when he started his life in Nairobi. After 
about 4 months, however, he became dispirited by the difficulties of his surroundings, although he 
himself had wished for it. 
Then something changed in his inside and it was a change toward the value creation. He 
thought, “I look for the excuse for difficulties simply in my surroundings. But have I taken action to 
change them?” From that day, he started challenging himself every day. He learned Swahili through 
self-study, tried to interact more with fellow students, actively asked more questions in class 
and discussed with his roommate to review the session of the day. In this way, his surroundings 
gradually started to change. 
In addition to that, during the holiday he participated in a business project for an area with no 
electricity, hosted by a Japanese company. Making good use of these experiences in Kenya, after 
he returned to Japan, he took part as a leader of a student group in a contest of policy proposal and 
won the first prize. Currently he works at a global stock company in Singapore. 
In his case, the transformation from dispiritedness into a creative individual began at the 
moment when he determined to change his surroundings with his own will and action.
In front of the entrance of the former main building of Soka University, a pair of statues stand. 
These were presented by the founder Dr. Ikeda in commemoration of the establishment. On each 
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pedestal, words for students by Dr. Ikeda are inscribed. One says, “For what purpose should one 
cultivate wisdom? May you always ask yourself this question! ” The other is, “Only labour and 
devotion to one’s mission give life its worth.” 
What is the purpose of study? Its answer differs obviously for each one of us. One may say 
fame, the other says fortune or the pursuit of truth. In any cases, the question “for what purpose” 
presupposes a certain kind of value for each student. The above mentioned female student found 
value in contribution to the development of Africa, while the other student found value in creating 
itself in the society through going over his limit and changing his surroundings. In both cases, they 
have a common purpose, that is, for the sake of others and society. To find value in contribution 
to happiness of others, to actually create value and to feel his or her own happiness through this 
process, this is nothing other than the significance of Value-Creating Education. This is the feature 
that found in the succession of Value-Creating Education from Mr. Makiguchi to Dr. Ikeda as well 
as in the entire Soka education system. The other words of Dr. Ikeda, “Only labour and devotion to 
one’s mission give life its worth.” also express this feature concisely.
Mr. Tashiro, chairman of board of trustees, was one of the first class students both at the Soka 
Highschool Tokyo and at Soka University. He  worked as a secretary of Dr. Ikeda for years and 
experienced closely how the concept of Value-Creating Education practiced by Dr. Ikeda. 
About the first inscription, Mr. Tashiro says in a interview, “It means that we should make 
it clear what is the purpose of our learning, and then we should make more efforts toward that 
purpose.” ( Soka University, “Soka University News” Nr. 83 ) He cites Dr. Ikeda’s words, “Soka 
University should stand on the side of people, should be the fortress and castle to protect peace and 
happiness of people.” In the words “peace and happiness of the people”, the purpose of the Value-
Creating Education is clearly defined.
  Mr. Tashiro quotes Dr. Ikeda further, “Truly desired individuals are those who are persons of 
character with lofty ideas, those who are full of individuality as well as those who are innovative and 
creative and know well how to handle knowledge and skills.” Based on this, Mr. Tashiro says, “These 
are the fundamental spirits since the establishment of Soka University. This has been continuously 
addressed by Founder Ikeda and passed on to the students and faculty through generations”. 
3. Value-Creating Education in the global society
In the modern age, especially since 1990’s, the globalization has been progressed everywhere, 
Japan is obviously no exception. In recent years in Japan, the advent of the knowledge-based society 
became topical. People say, the role of the higher education must change, and replace the traditional 
role as the place of mere accumulation and transmission of knowledge. Under the current situation 
where one can easily access the latest knowledge and information through internet, it is increasing 
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in importance as mission of universities to enhance skills and ability, such as to assemble and use 
the knowledge and information properly, to think based on them and to convey ideas to others 
effectively. Furthermore, it is also considered as a mission of the higher education to enhance 
attitude of cooperation which enables to make good use of knowledge and ideas, to solve the conflict 
between people with different interest or different cultural background and to find out the way of 
symbiosis. 
Not only on the level of higher education, but also at the level of primary and secondary 
education, the importance of such competencies is acknowledged. For example, they are placed as 
the key competencies of DeSeCo of OECD, and 21st Century Skills, as well as national curriculums 
in various countries. Japanese Ministry of Education also aims to develop the competency consisting 
of these components as the goal of the entire school education.
This goal that includes the total development of individuals beyond the acquisition of 
knowledge and skills is what Value-Creating Education has also aimed to accomplish since its 
establishment. As mentioned above, before the opening of Soka University, Dr. Ikeda stated as one 
of the three founding principles: “Be the highest seat of learning for humanistic education”. In 1973 
and 1974, he defined this humanistic education as fostering individuals who create value for his own 
life and for the society. Therefore I’d like to say the Value-Creating Education as well as humanistic 
education shares main ideas with the current world-wide tendency of the competency enhancement. 
However we have to pay attention on the fact that this idea of Dr. Ikeda was quite rare in the 
time of its statement, namely in late 1960s. At that time in Japan, profound problems were revealed 
as a result of rapid economic development such as pollution of environment, dead-end of education 
symbolized by raging students movement. At the same time, the competition principles as well as 
the elitism were dominant in Japanese society and the criterion for educational results was simply 
based on knowledge and skills. Taking this situation into account, we can see not only rarity, but 
foresight of Dr. Ikeda’s idea of humanistic education which must have sounded inefficient in the 
age of excessive competition. 
Soka University is now proceeding with a number of attempts toward its 50th Anniversary in 
2021. We now stand at a little after the half point of a grand design and many projects have been 
already successfully implemented. Besides this, our efforts of globalization since very beginning -- 
please think of the third founding principle given by Dr. Ikeda -- were recognized as exemplary by 
the Ministry of Education three years ago. Being selected as one of the top 37 Global Universities, 
we receive special grants-in-aid for ten years with a new goal to become an international center 
of humanistic education. For instance, almost all Japanese students should experience studying 
abroad at least once in order to develop their global awareness and cross-cultural competency. On 
the other hand, the number of international students should increase dramatically, so that they will 
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experience humanistic education. In addition, a new center for education and research in the field of 
peace, environment, development and human rights, called Global Core Center, has just started this 
May. The center is now preparing for a new graduate program to open in two years. 
From now on, Soka University will continue to foster capable students who can create new 
value on the global stage of the 21st century.
Now I would like to conclude my speech by reviewing the principles of Soka Education, and the 
guidelines presented by the founder Dr. Ikeda.
They are summarized with the following points:
Be “creative individuals”!
Live every day of your life craving to be creative individuals!
Be value creators yourselves. 
I would like that each and every one of us at the University of Nairobi and Soka University will 
share these same goals hand in hand with each other and pursue peace together.
I’d like to appreciate profoundly for this precious opportunity once again. Thank you very 



























年 9 月 29 日から 10 月 1 日）における基調講演を翻訳したものである。「1. 創価値創造教育の歴史」は神立孝
一経済学部教授が、ケニア・ナイロビ大学で行った講演「Soka Education and University Founder Dr. Daisaku 
Ikeda」（2013 年 12 月 10 日）に拠っており、それ以外の部分の執筆および講演は田中亮平が担当した。
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創価大学に先立つこと 3 年前の 1968 年、東京に中学校と高校が開校しました。これらは男子校
でした。女子の創価高校は 5 年後に開校しました。現在これらはすべて男女共学となっています。










































　もう一つ例をあげたいと思います。今度は男子学生です。（以下「Soka University News　83 号」












































































　現在創価大学は 2021 年の創立 50 周年を目指し、数多くの取り組みを進めています。現在その
半ばを過ぎて着々と成果が上がっているところです。また開学以来の本学のグローバル化の取組
は、――池田先生が示された建学の理念の三番目を思い出してください――模範的な取組として、




飛躍的に増大させ、創価大学の人間教育を体験してもらいます。さらに平和 ･ 環境 ･ 開発 ･ 人権


















　2016 年３月２日台湾台北市の中国文化大学にて、学者や学生約 400 人が参加し、「平和・文化・
教育――人間主義の世紀の共創」というテーマのもと上記フォーラム（同大学池田大作研究セン


























































　10 月 22 日、23 日天津市にある南開大学にて、「民間外交と文明の融合」のテーマのもと上記

































































































































② 11 月 26 日中国文化大学にて、同大学池田大作研究センター主催の第４回「国際青年フォーラ
ム」が「21 世紀の青年――平和、文化及び教育」と題して行われた。これには 13 の大学から































































　中国文化大学・池田大作研究センターが『池田大作思想研究論文集』（第 11 冊 2015 年 12 月）、
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を正確に掴み取り、さらには後期の『創価教育学体
系』（価値論）の思想的萌芽





























































































































































ア ク テ ュ ア ル
時代的 actual で地







































































































































































































































































ATP 合成まではチラコイド上およびその表面近くで進行する。これによって生成した NADPH と
ATPを用いる二酸化炭素の固定はストロマ中でおこなわれる。葉緑体は固有のDNAと、独自の複製・
転写・翻訳系をもつ。DNA は 50nm の長さの環状分子で、rRNA,tRNA, リブロース二燐酸カルボ
キシル化酵素の大サブユニット、ATP アーゼの三種のサブユニット、翻訳伸長因子 Tu と G, チト
クロム f と b552, クロロフィル結合蛋白質などの遺伝子をもつ。Chlamydomonas の 23 SrRNA と高
等植物の tRNAIle,tRNAAla にイントロンが見出されている。DNA の転写開始部位は細菌に似ており、
葉緑体固有の RNA ポリメラーゼで転写される。mRNA はキャップ構造やポリ A はない。リボソー
ムは 70 S 型で、ミドリムシでは 23 S,16 S,5 S の、Chlamydomonas では 23 S,16 S,7 S,5 S,3 S の、
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《読者の義務》を忠実に履行す
べきであり、それによって、本書執筆当時の《作者の精神的ざわめき
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まっていた

















































































































○ ○ ○ ○ ○ ○
始分裂組織（Promeristem）
より分る此分裂組織（未だ不変組織とならざるものを）を原
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おこなわれ
得ているではないか。一九九〇年代のこんにち読んでもちっとも




































































炭 水 化 物［英 carbohydrate　仏 hydratedecarbone　独 Kohlenhydrat　露 углевод］　もと


















タ ン ス イ カ ブ ツ 炭 水 化 物 ［英 carbohydrate仏 hydratedecarbone　独 Kohlenhydrat　













































































































































































































































































































































































































































































の数種、とくに Acacia senegal の樹皮）・ガッティガム（Ghatti-gum : シクンシ科 Anogeissus 
latifolia 樹皮の分泌液中）・メスキートゴム（mesquitegum : マメ科 Prosopis juliflora など
Prosopis 属の樹皮）・セイヨウスモモのゴム（damsongum : セイヨウスモモ樹皮）・チェリー
ゴム（cherrygum）・トラガカントゴム（tragacanthgum : マメ科 Astragalus gummifer の分
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とする思考









ただし、初版〈1879（明治 12）年刊〉では「アルブミン」に「即真性蛋白質」、第 15 版〈1906（明
治 39）年刊〉では「卵白素」の語を当てており、第 17 版〈1910（明治 43）年刊〉になって、よう


































































































































































































































































































































































駒野　高崎先生は 1925（大正 14）年にお生まれになり、1937（昭和 12）年の日中全面戦争、さらに、
1941（昭和 16）年の太平洋戦争の勃発などをはじめ、戦争の全期間、幼少期・青年期を過











































































































































































































































































































































































































































高崎　1944（昭和 19）年の３月、私が満 18 歳の時です。1925（大正 14）年、1926（大正 15）
12　高崎隆治『戸田城聖　1940 年の決断』（2002 年２月、第三文明社）、62 頁。




















15　当時の状況を知るために、久保義三編著『現代教育史事典』（2001 年 12 月、東京書籍）参照。
学徒出陣　1943 年の学徒出陣にあたっては、同年 10 月の文部省通達「昭和 18 年度臨時兵役調査ヲ受
クベキ学生生徒ノ取扱ニ関スル件」（発専 149 号）により翌年９月に卒業見込みの学生を「仮卒業」と
する処置がとられた。さらに 1944 年９月 14 日の文部省通達「仮卒業証書授与者等ニ対スル卒業証書授
与ニ関スル件」（発専 216 号）では戦死者などに氏名に「故」をつけて卒業証書を与える処置がとられ、















































































































































































高崎　そうですね。1948（昭和 23）年４月から 1975（昭和 50）年３月までです。合計すると















































































































































































27　戸田城外・山田高正『推理式読方指導』は、1933 年４月 15 日、城文堂より発刊。この指導書には五年生
用と六年生用があり、また上下二巻から成り立っている。



































29　戸田城聖の小学校教師としての経歴を、『年譜　牧口常三郎・戸田城聖』（1993 年 11 月、第三文明社）に
基づき、以下に記す。
1917（大正６）年６月 20 日、尋常科准訓導の検定試験に合格し、翌 1918（大正７）年６月 25 日、真谷
地尋常小学校（夕張郡登川村真谷地）に代用教員として採用される。この時、本科正訓導の資格を取る











































































































2016 年度 創価教育研究所 活動報告
今年度の研究所の主な活動は以下のとおりである。
1. 研究教育活動





富岡比呂子「創価教育思想と平和」〔2016 年 7 月 5 日〕
勘坂純市「私の考える創価教育」〔2016 年 7 月 26 日〕
④アメリカ・デポール大学多言語多文化教育学部池田大作教育研究所主催
InternationalResearchForumonIkeda/SokaStudiesinEducation〔2016 年 8 月 8 日〕
伊藤 貴雄「Discussion:HistoricalContext (s)ofValue-CreatingPedagogyandEducation」
「Discussion:Human(istic)/PosthumanEducation」
⑤ 2016 年度夏季大学講座〔2016 年 8 月 27 日〕
中山雅司「ソフトパワーと地球市民―ハーバード講演 25 周年・コロンビア講演 20 周年の節
目に―」
⑥ 2015 年度夏季大学講座〔2016 年 8 月 28 日〕
勘坂純市「『人間主義』を学ぶ―池田・ゴルバチョフ対談から―」
⑦マレーシア UTAR 短期研修生に対する講義〔2016 年 9 月 29 日〕
勘坂純市「Humanisticeducationfrommyperspective」
⑧創価大学教育学会連続講義〔2016 年 10 月 15 日、同年 12 月 3 日〕
塩原将行「創価大学 ･ 学園の創立と牧口常三郎 ･ 戸田城聖─創価教育源流の視点から─」
⑨韓国３大学（昌原・弘益・仁済）短期研修生に対する講義〔2017 年 1 月 12 日〕
勘坂純市「私の考える『創価教育』」
2 . 講演会
①小川元基（創価大学参与／ SUA 元事務局長／本学 2 期生）
「草創の創価大学を語る―アメリカ創大（SUA）開学前の建設期より―」〔2016 年 6 月 24 日〕
②ジェイソン・グーラー（デ ･ ポール大学多言語多文化教育学部准教授、同大学池田大作教
育研究所所長）





「アーカイブズの保存と公開」〔2016 年 7 月 27 日〕
②高村忠成（創価大学名誉教授）
「草創の創価大学を語る」〔2016 年 10 月 28 日〕
4 . 紀要刊行
『創価教育』第 10 号〔2017 年 3 月 16 日〕
5 . 資料提供等
①第三文明「創価教育の源流」〔2016 年 4 月－2016 年 9 月〕
②紀要のバックナンバー 14 冊を海外の研究機関に贈呈（別紙：贈呈先機関）
創価教育研究 創刊号 2002 年 3 月 創価教育 創刊号 2008 年 3 月
創価教育研究 ２号 2003 年 3 月 創価教育 ２号 2009 年 3 月
創価教育研究 ３号 2004 年 3 月 創価教育 ３号 2010 年 3 月
創価教育研究 ４号 2005 年 3 月 創価教育 ４号 2011 年 3 月
創価教育研究 ５号 2006 年 3 月 創価教育 ５号 2012 年 3 月
創価教育研究 ６号 2007 年 3 月 創価教育 ６号 2013 年 3 月
創価教育 ７号 2014 年 3 月
７ヵ国 ･地域 33 機関に 37 セット 創価教育 ８号 2015 年 3 月
6 . 研究所訪問者
①劉幸（広島大学大学院教育学研究科博士後期課程）〔2016 年 8 月 23日〕
②エリック・キムラ・ミツオ（アメリカ創価大学図書館）〔2016 年 9 月 16日〕
③ジェイソン・グーラー（デ ･ ポール大学多言語多文化教育学部准教授、同大学池田大作教
育研究所所長）〔2016 年 12 月 5日〕
④丁田隆（韓国 ･ 昌原大学人文大学日語日文学科客員教授）〔2017 年 1 月 26 日〕
⑤周長山（中国・広西師範大学池田大作教育思想研究所常務副所長）
袁秀華（同研究員）〔2017 年 2 月 24 日〕
7 . 人事
〔2016 年 3 月 31 日付人事〕
①杉山由紀男、森幸雄、北野晃朗、前川一郎が所員任期を満了した。













・紀要全号を電子化し、図書館 ｢機関リポジトリ｣ へのリンクを掲載した（14 冊）。
・カテゴリートップ ｢企画展｣ を新設し、｢開催中の展示｣ ｢過去に開催した展示｣ ｢協力した
展示｣ 等を紹介した。






番 国名 大学・団体名 機関名
1 中 国 中華全国青年連合会 国際部
2 韓 国 慶煕大学 女性教授会
3 台 湾 台湾 SGI 国際室
4 アメリカ 池田国際対話センター ―
5 アメリカ アメリカ創価大学 ―
6 日 本 創価学園 創価教育センター
7 台 湾 中国文化大学 池田大作研究センター
8 中 国 肇慶学院 池田大作研究所
9 中 国 上海杉達学院 池田大作教育思想研究センター
10 中 国 華中師範大学 池田大作研究所
11 中 国 遼寧師範大学 池田大作平和文化研究所
12 中 国 創価大学 北京事務所
13 中 国 武漢大学 池田大作研究所
14 中 国 湖南大学 池田大作研究センター
15 中 国 南開大学 周恩来 ･ 池田大作研究会（学生団体）
16 中 国 広西師範大学 池田大作教育思想研究所
17 中 国 東北師範大学 池田大作哲学研究所
18 イ ン ド 創価池田女子大学 池田学研究センター
19 中 国 広東省社会科学院 広東池田大作研究会
20 中 国 陝西師範大学 池田大作 ･ 香峯子研究センター
21 中 国 遼寧師範大学 東洋思想読書会（学生団体）
22 中 国 上海師範大学 池田大作思想研究センター
23 中 国 仲愷農業工程学院 廖承志 ･ 池田大作研究センター
24 中 国 大連工業大学 池田大作読書会（学生団体）
25 中 国 西安培華学院 池田大作・香峯子研究センター
26 中 国 大連工業大学 池田大作思想研究所
27 中 国 貴州大学 池田大作哲学研究所
28 中 国 渤海大学 池田大作中日友好思想研究所
29 中 国 井岡山大学 池田大作思想研究所
30 中 国 大連芸術学院 池田大作読書会（学生団体）
31 中 国 華東師範大学 池田大作社会教育研究センター
32 中 国 復旦大学 池田大作思想研究センター
33 中 国 大連芸術学院 池田大作教育思想研究所
34 アメリカ デポール大学 池田大作教育研究所
35 中 国 南京理工大学 池田大作思想研究所
36 ブラジル 公益法人創価研究所 アマゾン環境研究センター
※記載は機関設立順
― 140 ―
2016 年度 創価教育研究所 活動報告
編集後記
2008 年に創刊された創価教育研究所の紀要『創価教育』は、早くも第 10 号の節目
を迎えた。時を同じくして、2016 年 4 月をもって本研究所の所長・副所長が交代し、
新たな体制のもと研究活動等の充実を図っていくこととなった。創立者池田大作先生
および創価教育の淵源たる牧口常三郎先生、戸田城聖先生の思想と実践の研究をさら




第 30 回創価女子短期大学卒業式（2016 年 3 月18 日）で寄せられた祝辞、そしてアメリカ・
デンバー大学名誉教授のベッド・P・ナンダ氏が第 46 回創大祭・第 32 回白鳥祭記念「創








創価教育」は、2016 年 12 月 5 日に本研究所が開催した講演会での講演である。本講演
会は、1996 年 6 月に行われた創立者のコロンビア大学ティー チャ ズー・カレッジでの講演
「『地球市民』教育への一考察」20 周年を記念して開催したものである。本学の田中亮平
副学長による「創価大学の価値創造教育、そのコンセプトと実践」は、ケニア・ナイロビ大
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